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Developing students’ intercultural communication through

digital collaborative seminars linking Japan and Australia
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The key research question this paper investigates
is: how can digital conference platforms be utilized
students’ skills in intercultural
The paper

experiment in which zoom was used to conduct two

to develop

communication? describes an
collaborative seminars that linked students at Meiji
University, Japan, with students at University of
Technology; Sydney, Australia. The paper argues
that, in spite of the acknowledged importance of
intercultural skills in a globalized world,
intercultural communication could be taught more
effectively in higher education institutions. This
exercise shows that applications like zoom offer
new possibilities for cross-cultural student
interactions that are meaningful and intellectually
rich. Digital communication enables learning
experiences that are reciprocal and active, rather
than the traditional model of the “expert” teacher
dispensing knowledge to the passive ‘“novice”
student. By drawing on the students’ own skills and
knowledge, such interactions can boost students’

agency and confidence. Students can also explore

* Associate Professor, Department of Literature, Meiji University

Meiji University Asian Studies Vol. 5 (2023)

Copyright © 2023 School of Arts and Letters, Meiji University



A. WATSON / Meiji University Asian Studies Vol. 5 (2023) 71-91

ERTIEFAEDOERECAEEZ RO DL &
DARRIC 72 D, FTo, FAELLIF, ASTED
DE DIV T U D BB CARE s g (2R A O Uk
PHESCHRZ IRV RS Z b TEDL, 20
HFEFZEIZBW TR, FAEDO LR ERR D[R]
Fix, & L oNEmICL, ZAEEZLHEY
D AL R BN DWW CTHEHIIC R 5 &
I ol W) mBEIESNTZE VWL
%o BB MBIZREMIL, FAEE T o — L
RFMICBMSEHEZHE, SEFEEOR
SULBRARE D R R O Al REME 2 AR AR E 8 5
W TE D,

XD EEMARTVE L aFRL—v
gy Ty N7 x—h b BILER
AR TIE, Zoom Z1EH LT, BIlRRFEAE
YV R=—TRRFEEZSRNTEBEL -
K[FE I F—ORBRAEFEN oW 5, £,
FSHmEBICB T R T e —F
DOFRIZOW T, 2L T, HriLnr o
JVEET D3 FL AU TR AR I D i 72 T M A HR A
LTWaZexmlb, 2L T, 2FFEmML
IEFEE I F—IZOWTELLH L 5, &k
2, N0 I F—0RFTE BT E ST
L. B b 2T 572 DICmEHE O
FEBRETTOIN T Ty N T —Do&E
DEITHEHTEDLDITHOWTiwT 5.
FlaaFIANADONRUT I v T Dk
. EEHEREOBE T AL, iR
W2 & B R DERMEN S, Zoom X° Microsoft
Teams 72 EDT VX))« T N T — L%
AL REZIToT=, 2 DHEESTA
X, o077 Ty b7+ —LEFHTHZ
2k, BFEOXLENRRL R BRI
RESLEHEEITHOLNTE DI OITRD

cultural norms and knowledge specific to their own
context and age-group. In the collaboration, the
students’ increased cultural awareness was
demonstrated by how their conversation became
more reflective, and they began critically to
of their

Interactive technology can pave the way to

evaluate representations culture.
involving students within global interactions,
radically enhancing the potential for growth in

intercultural understanding for language learners.

Introduction: International digital collaborative

platforms and intercultural understanding

In this paper, I describe the experience of using
zoom to conduct two collaborative seminars that
linked students at Meiji University, Japan, with
students at University of Technology, Sydney,
Australia. I begin by setting out the advantages of
an intercultural approach to second language
acquisition, before explaining how new digital
technologies provide fresh opportunities to engage
in intercultural exchange. I then describe the two
collaborative seminars in detail. In the conclusion,
I evaluate the strengths and weaknesses of these
sessions, before discussing more broadly how

digital platforms can be used in the higher

education seminar to foster intercultural
understanding.

During the COVID-19 pandemic, staff and
students in  higher education relied on

communication platforms such as Zoom and
Microsoft Teams to conduct classes while face-to-
face contact was too risky. Many staff and students
enjoyed the enhanced convenience such platforms

enabled, preventing the need to commute for
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classes and allowing staff and students to conduct
meetings spontaneously. They also appreciated
how these digital platforms allowed large-group,
small-group and one-to-one discussion, as well as
useful features such as “chat”. Nonetheless, many
people identified significant drawbacks. Educators
could struggle to motivate, and even monitor, less
engaged students, especially in large groups. These
issues could be particularly acute in classes in
which students were studying a foreign language.
Participants  often  found turn-taking in
conversation difficult, and could find such sessions
alienating and unsatisfactory. Nonetheless, in spite
of these obvious drawbacks, such platforms, if used
effectively, can offer new opportunities for fresh
approaches to university study. One under-explored
aspect of teaching that these platforms facilitate is
interactions between peer groups located in
different countries. In this study, I explore this new
way of teaching, in a project that considers how two
collaborative classes attended by students at Meiji
University, Japan and University of Technology,
Sydney, Australia, could be used to develop
students’ intercultural understanding.

The need to develop students’ intercultural
understanding has been underscored by the
increasing economic, political and cultural
importance of globalization. As Diaz (2013) points
are

out, since more and more companies

international, many employers expect new
employees to have sufficient skills and knowledge
to deal with a wide range of situations, languages,
cultures and communication styles. One example
of the confusion that can be caused by a lack of
cultural understanding is non-Japanese people

interpreting expressions of assent from Japanese
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people as indications of firm agreement, when
sometimes they can instead simply signal interest
and comprehension. JTB (1984) points out:
Some Japanese people easily fall into the
role of listener, nodding and saying Yes,
Yes’, rather than expressing their own
opinions positively. This can mislead the
listener into believing that his listener is
agreeing with him, when in fact the
opposite may be true.
In such cases, unnecessary misunderstanding and
potential conflict in the workplace and beyond can
be avoided if individuals from Japanese and non-
Japanese cultures are conscious of this difference
in speaking styles. Intercultural awareness enables
us to manage differences of viewpoints effectively,
and provide feedback clearly, thereby improving
workplace productivity and enabling colleagues to
build strong relationships with one another. As an
example of the problems that occur when
intercultural awareness does not exist, we can
consider the famous instance in which Microsoft
colored pixels on a map of India a different shade
of green to represent the disputed Kashmiri
territory to the rest of India. Since this contrasting
shade implied that Kashmir was not part of the
same country, India banned the product. As a result,
Microsoft had to recall two hundred thousand
copies of its Windows 95 operating system, at a cost
of millions of dollars. Employees with intercultural
knowledge and skills can prevent such expensive
misunderstandings.
Intercultural understanding, therefore,
frequently is identified as a set of skills universities
seek to impart, and employers and students desire.

However, this general consensus does not always
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translate into the actual content of university
courses. Firstly, as Bryam (2014) suggests, “[t]here
is still a lack of understanding among teachers with
of the of

competence and its relationship to linguistic

respect significance intercultural
competence” (209). Language teachers can often
focus too readily on the immediate, instrumental
aspects of language learning. As Toyoda and
Ishihara (2003) point out, utilizing a language
effectively involves understanding and using
cultural codes and knowing how to act in a foreign
society:
The uniqueness of a given language exists
not only due to the difference in the
linguistic structure of the language itself and
in the way the language is used, but also due
to the difference in the social orientation
recognized in the societies in which the
language is used.
One reason why intercultural understanding is not
always developed as successfully as it could be is
that it is very difficult to assess because it is tricky
to define. As Deardroff (2006) points out:
The definition of intercultural competence
continues to evolve, which is perhaps why
this concept has been so difficult to define.
As  this

communication is constantly changing because

comment implies, intercultural
cultures themselves are mobile entities. Gaining an
understanding of culture requires a comprehension
of context and situational norms. These cultural
frameworks differ from person to person and region
to region, and context shapes them in important
ways. Furthermore, cultures themselves are not
perfectly unified and consistent entities. Even in

Japan, a country that often perceives itself to be
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culturally homogenous, there are significant and
the
culture of Okinawa, Kyoto, Tokyo and Hokkaido,

widely-acknowledged difference between

reflecting their distinctive histories. A further issue
is that the of

communication itself tends to occur within a

assessment intercultural
culture—and determinants of success might reflect
local rather than broader cultural understandings.

then, define

communication?

How, can we successful

intercultural Successful
intercultural communication could be said to
involve a respect for and curiosity about the culture
of the interlocutor and an ability to withhold
culturally-biased judgements or to explain and
explore them in diplomatic ways. Intercultural
understanding involves the language learner being
able to consider cultural norms critically and from
the vantage-point of the culture of the language
they are studying. As Petterson (1982) points out,
the inhabitants of a culture may have a very
different view of that culture to that presented by
tourist images. Part of cultural understanding must
therefore involve comprehending and evaluating
this “deeper” version or versions of a culture.
Freiermuth and Huang (2012) identify outdated
Western stereotypes of Japan as examples of
superficial cultural understanding:
Actual or perceived images of Japanese

of

conformity are often inaccurate. As a

society adhering to rigid codes
specific example, there is still a lingering
notion that Japanese businessmen must be
dressed in identical suits of either black or
navy while wearing neckties with a
sanctioned length; however, these views are

outdated cultural norms-especially to the
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Japanese. Nevertheless, such cultural

images persist as being the standard
Japanese business style, and subtle nuances

or even marked differences in business wear

by Japanese men could be easily
overlooked.
As this example demonstrates, intercultural

understanding involves understanding a culture as
it exists today in the present, rather than relying on
ideas about it that are out of date. Intercultural
understanding may also involve questioning
whether certain cultures are inherently more
conformist and individualistic than others, and
instead treating conformity and individuality as
factors that exist in all cultures, but are manifested
in different ways and contexts. As Deardroft (2006)
points out, intercultural understanding requires
constant updating and new experience:

The

competence needs to be recognized as an

development  of  intercultural
ongoing process and not as a direct result of
solely on experience, such as study abroad.
Language learners therefore need a diversity of
experiences, with English-speaking contexts from
different countries (UK, USA, Canada, India and so
on) to broaden their cultural competence. Due to
the relatively low cost and organization required,
online discussions with students in other countries
enables students to develop their intercultural
understanding in a wider range of contexts.

More specifically, specialists have made
several attempts to define the particular skills
involved in intercultural competence. Lo Bianco
(2003) presents the following criteria:

1. Verbosity: Learning what should be said

and when, depending on social situation;
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2. Interpersonal relations: Learning the
appropriate level of politeness in a
situation (including practicing greetings,
maintaining face, understanding
agreement and disagreement,
recognizing facial expressions and
gestures);

3. Politeness: Self-deprecation, how and

when to use various speech acts, when
joking is appropriate and what constitutes

a joke.

The model proposed by Deardroff (2006) defines

intercultural competence in the following way:
1. Attitude (respect for others’ culture,

openness and curiosity);

Skills (listening and observing);

Knowledge combined with

comprehension (cultural self-awareness,

understanding culture, culturally specific

FRRIICH ZELS Z ik » ToRE ET
THHNITHY | HREHERL B L TEHS
TELHZ LTI, 207, EHEEM
Zoom TOEFY® I F—TiL, A R—
NERMIE L2235 ERROSBFOREREE Mk
SH LSO ERA TN D,

information, and sociolinguistic
awareness).

What both models have in common their emphasis

on the following criteria: sensitivity to social

situations; capacity to adapt one’s language to new

environments and information; and genuine

interest in engaging with different cultures.

However useful and valued such skills are in the
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international workplace and beyond, these are
competences that can only be developed by placing
students in new social situations, and cannot be
learned via, for instance, a textbook or even a
lecture series. Collaborative international zoom
seminars therefore provide students with the
opportunity to enhance their skills in these areas in

a supportive environment.
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Outline of the two seminars

In the two seminars in this investigation,
students appeared onscreen when talking to one
another and when participating in group discussion.
Both classes lasted one hundred minutes. The
students in Japan met in person because it was
easier to get involvement in class in a face-to-face
context and, if any technical problems occurred,
they could be dealt with easily by the instructor.
Students in Australia connected individually via
zoom. The class taking place in Japan comprised
sixteen students, including one international
student from France. There were thirteen Australia-
based students. The declared aim of each class was
to “Use digital tools to encourage students to
critically reflect on their own culture and how it is
presented or understood in different countries; to
encourage students to describe their culture to
students from a different culture.”

The first session began with the Japan-based
instructor, Alex Watson, introducing himself. He
then explained to the students that the session was
an experiment in using digital tools in cultural
exchange. The Australia-based instructor, Don
Carter, then introduced himself. The instructors
split the students into two groups of four Japanese
students and four Australian students and two
groups of four Japanese students and three
Australian students. The instructors had decided
these groups beforehand to avoid wasting time
during the session.

In the first activity, students were split into
breakout rooms and given a series of questions.
These were displayed on a screen shared to all

students. The questions were as follows:
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1. What food comes from your country?

2. What sport/physical activity is popular in
your country?

3. What type of music is popular in your
country right now?

4. What tv programmes are popular in your
country?

5. In your city, where is a popular place to

go at the weekends?
These questions were devised to give students the
opportunity to present concrete examples from
their own lives.

In the second activity, students were put in the
same groups and discussed the following
questions:

1. What is your major at university?

2. How many classes do you have per
week?
What do you do for fun after school?
How much free time do you have?

How much sleep do you usually get?

AN

What job would you like to do after you

leave university?

~

What is your favourite food and why?

What is your favourite movie and why?

o o0

What countries have you been to? Which
country would you most like to visit?

10. Do you like computer games? Why/why
not?

Students and staff then engaged in a broader
conversation about the likes and dislikes of the
different students.

While the

“icebreaker” activities that enabled students to
the

that

first class comprised mainly

exchange information about themselves,

second session focused on activities
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1. No worries, mate, she’ll be right.

2. The nail that sticks up will be
hammered down.
Fall seven times, stand up eight.
A few sandwiches short of a picnic.
Don’t try to tell a horse a mantra.
Throw a prawn on the barbie.
Gone walkabout.
Onya bike.

A pig wearing pearls.

N A

10. Salt and plums.

I. 4, 6, 7. 8ITA—AFZ U7, 2, 3. 5,
9. 100 IXAARDOKRETHD, DT 7T 4 €
T4 OHEE, FAENE ORI A IEL <
R TCE TV O EERTHZ LB, H
AEMMFE D ED X ST LN TS0,
ZL T, ZORBDIEHNE DN EERDHE
SMWITEFSOZETH -T2,

RDOT 7T 48T 4 TH2ODIKEZ
X9 R LT, 1 DHDOREX, Mkt & R
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(VisitJapan) , & 9 O DODJREIX, A ¥V
ANBARIZET A=A NT VT OB
INETHD, Zhud, A=A FZ VT OHF
THEDO T A UV — + X/ — 7 [Matesong |
EWVIRERKS VI bDTHD, ZOHD
HENIRDE D72 b THD -

SEFELS, BELbH TR

encouraged students to engage in intercultural
comparisons. In the first activity of the second
class, students were put into breakout rooms and
given a list of expressions and told that some of
them were from Australia and some from Japan in
English translation. Students were asked to say
which were Australian and which were Japanese
and why they had made these choices. The
expressions were as follows:

1. No worries, mate, she’ll be right.

2. The nail that sticks up will be hammered
down.
Fall seven times, stand up eight.
A few sandwiches short of a picnic.
Don’t try to tell a horse a mantra.
Throw a prawn on the barbie.
Gone walkabout.
Onya bike.

. Apig wearing pearls.

R =V

10. Salt and plums.

1,4, 6,7, 8 are Australian and 2, 3, 5, 9, 10 are from
Japan. The aim of the activity was less to check that
students could correctly identity expressions from
their own culture, more as a stimulus to prompt
them to consider how their culture is viewed by
others, and whether such a representation is
accurate.

In the second activity, students were asked to
watch two adverts. The first advertised Japan as a
tourist destination as a place “Where tradition
meets the future” and featured exciting clips of
such famous tourist sites as Tokyo tower, Asaskusa,
Gion, and the Imperial palace alongside scenes of
Japanese people making sushi, and playing video
games in brightly-lit arcades (VisitJapan). The

second was also a tourist advert, this time for
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Australia, directed at British tourists. This featured
the Australian singer and actor Kylie Minogue
singing a song called “Matesong” (Matesong). The
lyrics of this song were as follows:

This year’s been tough and confusing

But progress is moving...

At glacial pace

But all of Australia loves you

And we’ll never judge you

You just need some space

When you need an end to what ails ya

Call on your friends in Australia

A pal to rely on

A shoulder to cry on

In Australia We can turn off the news

You can kick off your shoes

We’ll play backyard cricket

Get ready to lose

So throw in the towel

You can use one of ours

We speak your language

Except for the vowels

Yes we know you love your fish n’ chips and

your curries

But hey, that’s no worries

Good grub’s guaranteed

Negotiating tricky trade deals is a shocker

But look there’s a quokka! And that’s what

you need

A quokka is literally what you need!

Glorious United Kingdom

Lean on your wingmen and women

We’ll clear your head

Have a sausage in bread

We’ll go to the beach

Then we’ll tuck you in bed
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See ya soon then, yeah?
G TIL, BE—F 2R LT A0, GO E
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4. JREIT, BARE WD EHEIEMEIZFR
HLTWBEN?
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Don’t bite your nails to the cuticles
Hang with impressive marsupials
Helping a mate

Is a national trait

In Australia!

Yes, when everything’s a test

Call your besties across the ocean
Sisters and Brothers

We know you think you’re above us
But deep down you love us

You just repress emotion

But we’ll put you right

Have another flat white!

Go grab your cosies

You’re Aussies tonight!

Calling all Poms

Keep Calm Carry On

In Austra----li----a! Austra---li---a!

See ya soon then, yeah?

The video presents images of people enjoying the

beach, exploring the countryside and the sea.

Students

were asked to identify the main

similarities and differences between the two

adverts and asked the following questions:

83

1. What aspects of Australian/Japanese
culture can you identify in the advert?
What is appealing about Australia/Japan,
according to this advert?

3. What are the main similarities and

differences between the two adverts?

4. Do you think this advert provides an
accurate view of the country?

5. Which advert do you think is more
appealing?

6. Pick one aspect of your culture in the

adverts and try to explain it to the other
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group.
The class closed with a general discussion about the

cultural differences between Australia and Japan.

Conclusion: Evaluating the digital collaborative

seminars

The sessions were very popular with students.
In feedback, when asked “would you attend another
session?” fifteen out of seventeen respondents said

X3

yes” and all seventeen attendants declared
themselves “very satisfied” with the class. Students
were also struck by how quickly they could
establish a rapport with one another. One student
responded:
The students were very sweet and patient
with us...I wasn't sure what to expect going
into this but I was pleasantly surprised by
how easy it was to talk with them once the
initial shyness was overcome.
When asked “What did you like about today’s
session?” one student replied “I loved every bit of
it—it was great having a cross-cultural dialogue”.
As this response suggests, the intercultural aspect
of the seminar was appealing to the students. One
Japanese student enthused “I was able to gain new
insights into non-Japanese culture”, while an
Australian student observed enthusiastically: “[i]t
was nice speaking to the Japanese students and
sharing with each other”. Students also valued the
opportunity digital tools provided to inhabit a
neutral, mediatory space, neither completely
Japanese nor wholly Australian. One student
commented “[i]lt was great to be able to meet
people from another part of the world without

meeting them in one of two distinct contexts but in
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a shared context.” The camaraderie established
with partners was shown by the way conversations
extended beyond the immediate topic under
conversation to additional subjects. For instance,
one group began discussing different areas of
Tokyo, such as Shinjuku and Shibuya. Native
speakers in groups did not necessarily dominate in
break out room discussions—however. native
speakers were more confident in group discussion.

Students enjoyed the chance the seminar gave
to find common ground with students from a
different culture. One Japanese student claimed “I
was able to share my favorite games and movies,
and I found myself loving same movie as an
Australian does.” Students felt they had gained
insight into the other culture. One student
exclaimed “[1]t was a good session to compare the
cultural differences between Japan and Australia by
answering each topic.” The Japanese students
stated that the discussion was appropriate for their
understanding. For instance, one student claimed
“[t]he topics were just right for my English level.”
Students valued the spontaneity of the exchange.
One student noted “the conversation was lively and
fun.” It was clear that both groups of students
enjoyed the sessions highly, contributing to a good
communicative atmosphere.

In the first class, students learned a great deal
about unexpected aspects of the other culture. For
example, Australian students described meat pies to
Students identified

interesting points of contrast,

Japanese students. some

comparing, for
instance, Australian soap operas such as Home and
Away and Neighbours with Japanese breakfast tv
shows such as Mai Agare! Students also developed

their existing knowledge about the culture with
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which

Australian students enjoyed

they were interacting. For instance,

sushi but were
surprised and delighted to find out that onigiri were
available from the konbini in Japan. Students
thereby shared interesting information that gave
them insight into everyday life in the other culture.

These discussions were developed further in
the students’ responses to the second activity of the
second class. The main difference that students
identified between the two adverts was the tone of
the adverts. The Japanese advert was exciting and
dynamic, but the Australian advert approached the
task of advertising the country with a sense of
humour. While the Japanese advert was trying to
advertise the place, the Australian one was
advertising the people. This led to an interesting
group conversation about what this showed about
each culture. Students posited that Australians
might be more self-confident than Japanese people,
but also that Japan had a longer history and a far
larger population and so had a wider range of
tourist locations.

In the second session, students dealt with
cultural differences in a sophisticated and
analytical manner. When the students were asked to
feedback to the class as a whole, many challenged
some of the expressions, saying that they presented
a stereotypical image of their culture. For instance,
Australian students found the image of themselves
eating “prawns on the barbie” outdated and
Japanese students rejected the idea that Japan was
as conformist as the expression “[t]he nail that
sticks up will be hammered down”. While
the

maintained that there was a degree of truth in them:

questioning these stereotypes, students

they agreed, for example, that Australia tended to
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be a more casual and relaxed place than Japan.
What was effective about this activity, then, was
that it encouraged students to evaluate critically
simplistic representations of their own culture.
The students’ engagement in relevant language
that
demonstrated by one incident in which an
the

(Australian slang for an uncouth, unsophisticated

learning leads to cultural insights is

Australian student used term “bogan”
person) in whole group discussion. After hearing
this term deployed, the instructor requested that the
student define it for the benefit of Japanese
students. The student explained that it referred to
“countryside people who do not know much about
culture, like the American term ‘white trash’”. The
student then spontaneously qualified this term,
acknowledging that it presented a negative
stereotype of non-urban people who are less likely
to obtain higher education. As a result of the
student’s deployment, and critical reflection on her
own use of this term, Japanese students not only
learned a new English word, they gained insight
into the society from which the term originated.
The most obvious challenge with the lesson
design was that the instructors had underestimated
the amount of time taken for each activity. In fact,
instructors had originally planned one session in
which all of these activities would take place, but
extended this to two, after the first session proved
popular with students. One additional problem was
that the laptops that the students were using initially
created feedback, when several students were using
them at the same time. Students learned to counter
this by turning off their sound while others were
speaking. A further issue was that the Japan-based

instructor, Alex Watson, had to switch back and
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forth from his position in front of the class and to
the computer because the classroom computer was
placed in an immovable cabinet to the right-hand
side. As well as acting as the conversation
facilitator both in the classroom and on Zoom, this
instructor had to monitor the Zoom controls. In
order to not overwhelm this instructor, in the
second session, both instructors agreed that the
Australia-based instructor, Don Carter, took over
actually controlling the Zoom. In their feedback,
most students identified technical issues as
something that could possibly be improved. When
asked “[w]hat could have been better about today’s
session?” one student observed “[t]he sound - there
was lots of feedback from having lots of laptops on
in the same room which made it hard to hear the
students.” Students gave helpful suggestions about
how to improve the session. One student noted,
“[h]aving access to the questions before going into
the breakout rooms would be an improvement.”

In the future, the instructors agreed to aim to
do two collaborative sessions in the Spring term
and two collaborative sessions in the Autumn term,
with additional UTS and Meiji staff invited to
observe. In addition, Dr, Carter will visit and
participate face-to-face in one of Dr. Watson’s
classes in the Autumn term. It is possible that these
online classes could provide a starting-point for a
joint course, run by both UTS and Meiji. Key issues
identified in running a joint course were: how can
it be credit-bearing and what are the possible
outcomes? How could something be designed that
could be successful and maintained in the long
term? What resources would be needed to support
the organization of such a course? What topics and
would be

learning outcomes interesting to
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students? Particular consideration would also be
given to defining coherently the skills involved in
intercultural communication and designing
practical modes and criteria of assessment. We
agreed that this is a good medium-term goal for the
project, but it cannot be done soon and there may
be many complex logistical issues.

This collaboration has confirmed that digital
platforms offer new opportunities to develop
students’ intercultural understanding in effective
ways. As | have discussed, such intercultural
understanding is increasingly important in a global
world. Nonetheless current classroom strategies do
not always help or encourage students to gain these
skills. Speaking directly to students from other
cultural backgrounds gives students agency in
developing their communication skills. As a result
of the session, the students had altered cultural
perceptions, as indicated by the more sophisticated
ways in which they began to talk about both
cultures. More importantly, participants engaged in
critical reflections on their own cultures, how they
appear to other cultures, and the accuracy and
fairness of such representations. Digital platforms
offer new opportunities to enhance students’
learning by providing them with direct experience
of international communication, enabling both
language learners and students from different
backgrounds to develop their intercultural aptitudes
and knowledge so as to interact more effectively in

a globalized world.
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